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Foreword 

 
 
The practice of providing high quality academic intervention supports to students in need is inherent to 
our mission of empowering all students to reach their maximum potential. Under the direction of 
District leadership, and in concert with assistance from building level representatives and external 
consultants, we have increased the array of supports systematically provided to students who are at-risk 
of academic difficulty. Over the span of the past two years, the RtI Leadership Committee has revised 
district policy related to the identification of students in need of additional academic support, seeking to 
increase the ability of faculty to provide supplemental reading and math intervention for children in 
need. While the process of redeveloping any RtI plan is a multiyear endeavor, requiring frequent 
adjustment, we are pleased to advance this manual to assist faculty in understanding Starpoint Central 
School’s approach to meeting and exceeding NYS recommendations for academic intervention 
provision.  
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Starpoint CSD RtI Model - 
A General Overview of Response to Intervention 

 
The current preface serves as a general introduction to Response to Intervention, with the 
specifics of the Starpoint Model presented later in this document. Response to Intervention 
(RtI) is the practice of providing high-quality intervention supports across academic, social, and 
emotional domains in an effort to proactively address the needs of students who may be at-risk 
for failure to meet grade level expectations or other adverse outcomes.  The essence of 
Response to Intervention, or RtI, is prevention and early intervention.  The goal of RtI is to 
provide assistance to students in an effort to avert further academic, social, or emotional 
decline.  Over thirty years of research has demonstrated that early intervention for students 
who are at-risk across a variety of domains is simply best practice and that many students who 
demonstrate early signs of difficulty can go on to meet academic challenges with success if 
supported appropriately.  
 
Response to Intervention is one genre of support that exists under the larger umbrella of 
Multi-Tiered Systems of Support (MTSS).  MTSS encompasses the full array of primary, 
secondary, and tertiary support systems available in schools to address a full spectrum of 
student needs that may present.  Though not all inclusive, the following graphic illustrates 
many of the possible support types that can be provided in school settings.  Additional types of 
supports may be added as necessary and feasible.  
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The infographic provided above details the varied supports that are often found in MTSS 
models. All supports cited in the infographic are for reference, and may not be available at each 
grade level in the district. However, a required element of all MTSS models is that schools 
proactively seek out students in need of support, in addition to accepting teacher and parent 
input.  Data-based decision making, and relying upon data regarding achievement, behavior, 
and other areas of need, is a critical aspect of RtI and MTSS models.  Research has 
demonstrated that relying on parent or teacher referral for assistance in isolation is not 
sufficient, as oftentimes students who may require help are inadvertently missed or too much 
time elapses before students are appropriately identified.  
 
In the late 2000’s, New York State adopted regulatory language as part of both Part 100 
(general education) and Part 200 (special education) regulations requiring the implementation 
of RtI approaches in grades K through 4 by the year 2012.  The adoption of these regulations 
was largely facilitated by the passage of IDEA 2006 which indicated that Response to 
Intervention was an important step to provide early intervention, and, later, to appropriately 
identify students who may require more specialized instruction via special education services. 
As Response to Intervention and MTSS are considered general education initiatives, schools 
across the state have worked hard to implement technically appropriate RtI models. Starpoint 
CSD has made a firm commitment to engaging in a best-practice approach to providing 
comprehensive intervention supports to students in grades K through 12 via the 
implementation of a highly progressive and proactive comprehensive RtI model.  
 
Though there are many documented methods of designing RtI models, Starpoint CSD has 
designed a model that is aligned with best practices highlighting the fact that a combined 
standard protocol and problem-solving model best meets the diverse needs of students and 
teachers (National Center for Response to Intervention, 2016).  To that end, the district has 
developed an approach to assisting at-risk students that is data driven and relies on 
evidence-based practices. Likewise, the district has demonstrated a commitment to expanding 
the scope of intervention services to a large group of students by providing a wider than usual 
array of tiered support to students who are not only significantly at risk, but those who are on 
the margins of proficiency as well. Reinforced throughout this model is the importance of high 
quality core instruction for all students, regardless of their involvement in RtI efforts. As is 
typical, the array of intervention supports offered at the primary, intermediate, middle, and 
high school levels may slightly diverge as the nature of student needs and faculty transforms. At 
the core of any RtI model, regardless of grade level, is the use of data driven practices to 
proactively identify students who may need additional support, the provision of evidence-based 
support, and use of student data to modify the type of support that students receive. To that 
end, data-based decision making, increasing levels of support, and consistent monitoring of 
student success, is the common thread that binds Starpoint CSD intervention efforts across 
buildings.  
The current model highlighted in this handbook was collaboratively designed with input from 
the RtI Leadership Committee and District administration, including input from general 
education teachers, specialists, as well as an external RtI/MTSS consultant. Much time and 
effort was put forth to represent the interests of multiple stakeholders across the district, as 
should be the case in designing such a far-reaching and important plan. In the coming years, it is 
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the hope of the district to further augment and enhance the model presented in this plan to 
further meet and exceed expectations in the state of New York. Frequent revision to district RtI 
and MTSS plans is a necessity, as successful implementation of RtI models requires much 
attention to detail and substantive allocation of resources, including training. 
 

General RtI Framework 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At the elementary, middle, and high school levels, all students benefit from Tier 1 instruction, 
also known as core instruction. Core instructional practices should be evidence based, and 
should meet the needs of most students. Differentiated instruction for students with both 
strengths and needs is a core element of Tier 1 instruction. Differentiation can consist of a 
variety of practices, including the use of center-based instruction. It should be noted that 
students who require interventions due to learning difficulties (Tier II and Tier III) continue to 
receive instruction in the core curriculum, in addition to the services they receive at Tier 2 or 
Tier 3.  
 
Tier 2 and Tier 3 instruction is considered to be supplemental to the core, and is most 
frequently provided in a pull-out format with frequent consultation with the classroom teacher. 
Tier 2 and Tier 3 interventions must be evidence-based, explicit, and systematic. Interventions 
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used at the Tier 2 and Tier 3 levels are far more intensive than the instructional approaches 
found at Tier 1, and are intended to close an existing achievement gap. All students must 
progress to Tier 2 prior to advancing to Tier 3. Data-based decision making practices, including 
analysis of progress monitoring data featuring Rate of Improvement (ROI) analysis, determines 
movement to the next tier of intervention. Those responsible for analyzing data must have at 
least 8 valid data points before they can determine whether a student is benefitting from 
intervention. Rate of Improvement analysis, not a fixed number of weeks in intervention, is 
what drives movement through the tiers. 
 
As previously stated, a combined standard-protocol and problem-solving approach to RtI has 
been found to be the most proactive way to meet the needs of students who may struggle 
academically, socially, and behaviorally.  
 
In standard-protocol models, benchmark assessment data are used as the primary means by 
which students are selected for intervention. There are no written referrals, as sub-average 
student achievement in reading and math is used as the “flag” by which at-risk students are 
identified and immediately placed into predetermined intervention programs.  
 
In problem-solving models, oftentimes teacher referral or parent referral, as opposed to 
systematic review of achievement data, is used to begin the intervention process. Students are 
referred to a problem-solving team, also known as an instructional support team, which in turn, 
develops an intervention plan for each student (Refer to page 13 for more specific details). 
 
In this model, all reading and math concerns will be addressed via the standard-protocol aspect 
of the model. Any concerns related to other academic domains, behavior, attention, 
attendance, social and emotional functioning, and other domains will be addressed via the 
Instructional Support Team.  
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Starpoint Central School District 
Decision Making Policies and Procedures 

 
Student RtI data stemming from the standard protocol arm of the model will be reviewed on a 
regular basis. Student RtI data stemming from the Instructional Support Team will be reviewed 
by the IST in accordance with their schedule for reviewing data.  
 
The district is emphasizing evaluation of student Rate of Improvement and attainment of 
grade-level benchmarks and individual goals in the evaluation of standard-protocol 
interventions.  This method has been demonstrated to yield the greatest accuracy in 
determining Response to Intervention, and is referred to as Dual-Discrepancy Analysis. 
Students evidencing a Dual Discrepancy are most likely failing to respond to intervention.  A 
Dual Discrepancy refers to an inadequate Rate of Improvement (ROI) and consistent failure to 
attain grade-level goals, as evidenced over time.  Student attendance in intervention will be 
tracked across buildings to ensure that students have benefitted from appropriate intervention 
as part of the RtI ROI analysis procedures. Chronic lack of attendance or lack of intervention 
provision will prohibit data teams from accurately determining RtI. Currently, the Rate of 
Improvement analysis is implemented at the primary and intermediate levels, with a pilot 
occurring at the middle school Tier 3 level.  
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Benchmark Assessment Tools, Progress Monitoring, and Data Teaming 
 

The following assessment tools will be used at each grade level to identify at-risk students and 
progress monitor identified students once they begin receiving intervention.  
 
Grade Levels Benchmark/Progress Monitoring Tool(s) 
Fricano Primary and Regan Intermediate Aimsweb+ will be used as the primary 

benchmark and progress monitoring tool. 
Scores below the 25th percentile will be 
considered at-risk and students flagged for 
intervention. Students attaining scores below 
the 10th percentile may be survey level 
assessed and may be progress monitored 
off-grade level. Progress monitoring will be 
conducted bi-weekly for students identified as 
Tier 2 students, and weekly for students 
identified as Tier 3 students. 
 

Starpoint Middle School The data team will use a team approach to 
identify students for supports considering the 
following: STAR reading and/or math 
assessment (scores below the 45th percentile 
will be considered at-risk), state test results for 
ELA and Math (scores of 1 or 2 will be 
considered at-risk), course grades, teacher, 
parent, and counselor referrals.  
 

Starpoint High School  The data team will use a team approach to 
identify students for supports considering the 
following: GPA (failing grades), Regents exam 
performance, grade level SRI scores, teacher, 
parent, and counselor referrals  
 

 
Benchmarking must occur three times per year, and will be conducted during the fall, winter, 
and spring. Specific dates will be allotted at the beginning of each school year, to ensure 
benchmarking occurs prior to the subsequent marking period. 
 
Immediately following the benchmark period, the Data Team will convene to review 
assessment data and identify at-risk students in accordance with the previously stated criteria. 
They will then recommend such students to the RtI Team.  The Data Team is comprised of 
representatives in each building and may include, but are not limited to, regular education 
teachers, special education personnel, the school psychologist, reading and math providers, 
counselors, designated administrators, and other individuals deemed appropriate by the 
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District, who have been trained to appropriately review benchmark data and to make decisions 
about student growth using progress monitoring data.  The Data Team meets two to three 
times per year to analyze benchmark data and when sufficient data points are available (at least 
8) to review progress-monitoring data garnered from students receiving intervention.  The Data 
Team may be convened at any time to review data in the event of an outstanding situation.  
 

● Tier 2 RtI students will be progress monitored on a biweekly basis (Fricano and RIS).  
● Tier 3 RtI students will be progress monitored on a weekly basis (Fricano and RIS; 

Middle School will be piloting progress monitoring at Tier 3 only) 
 
The Data Team will analyze progress-monitoring data using Rate of Improvement and score 
projection data to determine response to intervention at Fricano, RIS, and as a pilot for Tier 3 
middle school students. Holistically, the RtI Data Team responsibilities will include, but are not 
limited to, the following: 
 

a) Determining the level of interventions and student performance criteria appropriate 
for each tier of the RtI model; 

 
b) Analyzing information and assessments concerning a student's progress and making 

educational decisions about changes in goals, instruction, or services;  
 

c) Determining whether to make a referral for special education programs or services. 
Please see Appendix D for further details. 

 
Special Note About Aimsweb+ Plus Benchmarking: Any student benchmarked using Aimsweb+ 
materials, achieving a score at the 10th percentile or below, may be Survey Level Assessed 
within 10 days of their benchmark date. The Survey Level Assessment should be completed 
automatically by the Aimsweb+ Plus software, but this must be confirmed.  Survey Level 
Assessment involves reverse administration of grade-level probes to identify the instructional 
level of the student.  For example, if a 2nd grade student achieves an Aimsweb+ Plus score at the 
10th percentile, they must be administered 1st grade materials and then K materials until they 
achieve a score between the 11th and 25th percentile. Students using Aimsweb+ Plus at the 
Intermediate or Middle School level will be automatically survey level assessed within the 
program software. All staff must all collectively work to ensure that this procedure is followed 
so that students may be progress monitored at the appropriate grade level. Team members are 
to ensure that this policy is consistent with Aimsweb+ Plus administration recommendations on 
a regular basis by reviewing publisher administration guidelines.  
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Fricano Primary Intervention Scope 
 
Tier 1 Support Tier 2 Support Tier 3 Support Problem Solving and 

Data Teaming 
*Use of Kagan 
Structures 
*90 Minute ELA Block 
utilizing Fountas & 
Pinnell Benchmark to 
differentiate 
instruction 
*Guided Reading 
*Lucy Calkins 
Writer’s Workshop 
Core 
*NYS Math Modules 
*Speech Squad 
*OT/PT Push In 
*Push-in support as 
needed 

*LLI (Reading) 
*Number Worlds 
(Math) 
*Words Their Way 
*Lexia 
*iRead 
*FastFor Word 
*Velocity 
*IXL Math 
 

*RAVE-O 
*Essential Literacy 
*Wilson 
*Number Worlds  
 

*The IST meets to 
address any concerns 
that are not met by 
RtI Standard Protocol 
intervention 
framework, including 
attention, behavior, 
and social emotional 
concerns, among 
others 
*The RtI/Data Team 
meets five times per 
year. Fall, winter, and 
spring meetings are 
used to review 
benchmark data. 
November and 
March sessions are 
used to review 
progress monitoring 
data and to move 
students between 
tiers of intervention 
based on growth.  1st 
and 2nd grade 
schedule varies from 
Kindergarten 
schedule in an effort 
to start 1st and 2nd 
grade services earlier 
in the year.  

Frequency Frequency Frequency  
Daily LLI 5 x 30 

Other interventions 3 
- 5 days 

5 x 30  

 
  

11 
 



 

Regan Intermediate Intervention Scope 
 
Tier 1 Support Tier 2 Support Tier 3 Support Problem Solving and 

Data Teaming 
*Fry’s Phrases for 
Classroom Teachers 
*Use of Fountas and 
Pinnell assessment to 
differentiate 
instruction 
*Guided Reading 
*Lucy Calkins 
Writer’s Workshop 
Core 
*NYS Math Modules 
*Zearn 
*Prodigy 
*Xtra Math 
*Use of Kagan 
structures 

Reading Supports: 
*Making Words 
(phonics) 
*Use of teacher 
developed 
comprehension 
strategies 
*Lexia Core 5 
Reading Plus 
(comprehension and 
fluency) 
*Readworks 
(comprehension) 
*RAZ Kids 
(comprehension) 
*Fluency Tutor 
(fluency) 
*Voyager Passport 
 
Math Supports: 
*Number Worlds 
*Reflex Math 
*IXL Math 
*TenMarks Math 
*Prodigy 
*XtraMath 
*Velocity 
 

Reading Supports: 
*Corrective Reading 
(Phonics and 
Decoding Strand) 
*RAVE-O 
*Wilson 
 
Math Supports: 
No current support 

*The IST meets to 
address any concerns 
that are not met by 
RtI Standard Protocol 
intervention 
framework, including 
attention, behavior, 
and social emotional 
concerns, among 
others 
*The RtI/Data Team 
meets fall, winter, 
and spring to review 
benchmark data, and 
every 8 to 10 weeks 
to review progress 
monitoring data to 
determine response 
to intervention 

Frequency Frequency Frequency  
Daily 2 to 5 times per week 5 times per week for 

reading 
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Starpoint Middle School Scope 
 
Tier 1 Support Tier 2 Support Tier 3 Support Problem Solving and 

Data Teaming 
*Differentiated 
instruction 
*Push in service 
*ELA Modules 
*Scholars Program 
*Co-teaching 
*STAR reading in 
homeroom 
*Reading and Writing Lab 
*Reading in Study Hall 
*Reading in LMC 
*Reading in the content 
areas 
*Biomedical 
sciences/Environmental 
Engineering Courses 
*12th period support  
 

Reading Supports: 
*Success Maker 
*READ 180 
 
Math Supports: 
*Think Through 
Math 
 
*Academic 
Intervention 
Services: Small 
group support  
 
 
*Student tutoring 
after school 
 
 

Reading Supports: 
*Fountas & Pinnell 
*LLI 
 
Math Support: 
*Individualized 
differentiated 
instruction  
 
 

*The IST meets to 
address any 
concerns that are 
not met by RtI 
Standard Protocol 
intervention 
framework, including 
attention, behavior, 
and social emotional 
concerns, among 
others. 
*The Data Team 
meets fall, winter, 
and spring to review 
benchmark data 
prior to the 
subsequent 
semester. 

Frequency Frequency Frequency  
Daily Every other day for 

40 minutes 
Reading: 
-Daily 
 
Math:  
-Every other day for 
40 minutes. 
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High School Intervention Scope 

 
Tier 1 Support Tier 2 Support Tier 3 Support Problem Solving and 

Data Teaming 
*Use of Kagan 
Structures  
*10th period after 
school help 
*Peer tutoring 
*PBIS 
*Push in lab support 
for ELA 
*fREADom program 

ELA Supports: 
*ELA 9/10 and ELA 
11/12 labs  
 
Math Supports: 
*Geometry labs 
*Algebra II labs 
 
 

*Stretch Algebra for 
9th grade 
*Auditing 

*IST 
*Every 10 weeks the 
high school RTI team 
meets with 
classroom teachers 
to evaluate the 
progress of each 
student in ELA/Math 
labs 
 
 

Frequency Frequency Frequency  
Daily Contingent upon 

schedule 
1 x per 4 day cycle for 
some 

Contingent upon 
scheduling 
2 times per 4 day 
cycle 
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Instructional Support Team 
 
The Instructional Support Team, or IST, will serve as the district problem-solving forum.  The IST 
is best viewed as a means for teachers to actively receive instructional support. IST proceedings 
may be linked to the needs of a particular student (e.g., a teacher has a question regarding the 
needs of a particular student), or, they may be linked to the desire of a teacher to reach out for 
instructional suggestions in general in regard to behavior, social and emotional functioning, and 
other domains. Students receiving services via the standard protocol (Track A) component of 
this model are not automatically considered for support via IST and will only be considered by 
the IST if they fail to respond to intervention (see flow chart).  IST is best viewed as a vehicle to 
support teachers and students with presenting concerns not addressed by the standard 
protocol arm of this model.  
 
Two types of referrals will be available for the IST matching the previously cited intents: a 
general referral for consultation, and a referral for IST support linked to an identified student.  
 

In cases where teachers have requested support in regard to the needs of a particular student, 
the IST is charged with engaging in the following steps: 
 

1. Problem identification: The team, in conjunction with the teacher, will concisely identify 
the area(s) of concern as evidenced by the teacher in measurable and observable terms 

2. Baseline data collection: If not already available, the team will assist the teacher in 
collecting quantitative baseline data related to the presenting concern  

3. Problem formulation: The team will help the teacher to identify factors contributing to 
the needs of the student in relation to collected data 

4. Goal setting: The team will assist the teacher in developing appropriate goals for the 
student in reference to their presenting concerns, including the identification of 
appropriate progress-monitoring approaches 

5. Intervention development: The team will actively problem solve with the teacher to 
identify evidence-based intervention strategies to target the areas of concern. The 
interventions must be linked to the baseline data and goal setting procedures. External 
resources (e.g., high-quality intervention web sites, books, and other materials) may be 
used to facilitate intervention generation 

6. Progress monitoring data collection: The team will collaborate with the teacher to 
collect appropriate progress-monitoring data and analyze the data to determine 
response to intervention 

7. Intervention revision and/or case closure: The team will revise the intervention plans as 
necessary contingent upon student response to the interventions and discontinue 
services as appropriate  

 
The Starpoint CSD referral form is attached to this handbook as Appendix D.  
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Appendix A - RtI vs AIS 
 

Response to Intervention (RtI), though only recently mandated in NYS, is a practice with a 
history exceeding 20 years.  Response to Intervention as an initiative is designed to proactively 
identify the most at-risk students in a school, using empirically supported assessment practices, 
and provide such students with intensive intervention in hopes of averting continued academic 
difficulty. Conversely, Academic Intervention Services, as mandated by NYS, have long been 
designed to provide a series of supports for students who are likely at risk of performing poorly 
on state assessments or who have already performed poorly on state assessments (e.g., 
attaining a score of 1 or 2 on NYS reading and math exams).  
 
Though the intent of both initiatives is to provide supplemental supports for students who are 
struggling academically, the two initiatives are derived from different yet overlapping purposes. 
In general, students who are typically identified as at-risk on benchmarking measures for the 
purposes of RtI are students with deficits in foundational reading and math skills.  Such 
students most often perform below the 25th percentile on benchmark assessment measures 
and greatly struggle to read or perform operations at grade level.  Conversely, students for 
which AIS services were originally intended often perform well above the 25th percentile and do 
not necessarily lack foundational reading and math skills, but may struggle to fully apply those 
skills in the mastery of grade-level curricular materials.  For many students receiving RtI 
services, the question is not whether they can pass the ELA examination, but rather, can they 
read at grade level?  
 
Related to the aforementioned, the structure of AIS versus RtI is different.  AIS service provision 
can be designed in various ways and is structured to meet the needs of students who need a bit 
of extra help so that they can meet grade-level expectations.  In NYS, AIS services can be 
provided in a variety of ways, with no set requirements for frequency and duration. 
Conversely, RtI services are designed in accordance with very specific requirements for 
frequency and duration, and rely upon evidence-based intervention materials that are intensive 
in nature (often historically used to assist students receiving special education), designed to 
remediate the most difficult reading and math challenges.  The materials selected for the 
purposes of RtI at Tier 2 and Tier 3 are designed using instructional design principles that 
educators most typically reserve for situations where students have failed to benefit from more 
traditional core curricular approaches or differentiated instruction alone. 
 
NYS has given districts the option to provide both RtI services and AIS services to students K 
through 12 under one umbrella, or, to provide only RtI services. 
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Gold Standard Goals 
Intervention Frequency and Duration for Standard Protocol Interventions (Elementary Only) 
 
Tier 2  Three days per week, a minimum of 30 minutes per day, group size in accordance 

with publisher recommendations 
Tier 3  Minimum four days per week, 50-60 minutes per day, contingent upon materials 

used, group size in accordance with publisher recommendations  
 
It is important to note that all Tier 2 and Tier 3 interventions are to be provided in addition to 
the core reading and math curriculum, and that a designated time must be provided for the 
provision of interventions. Administration, in consultation with teachers, will identify providers 
and will arrange time for intervention provision.  
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Appendix B – Overview of New York State Mandates 

 
The impetus for Response to Intervention stems from literature surrounding best practices in 
prevention and intervention which has served to inform both federal and state legislation and 
education regulations.  In response to changes to IDEA in 2006, New York adjusted educational 
requirements related to both Part 100 and Part 200 of the Commissioner’s Regulations.  Those 
changes mandated the provision of proactive screening practices in reading, use of that data to 
identify at-risk students, mechanisms to provide intervention support to at-risk students, and 
progress monitoring procedures to determine their response to intervention.  The language 
used to describe the RtI mandates specifically references reading and is presented below. 
However, though not mandated, RtI principles can and should be extended to other domains, 
such as mathematics.  
 
In NYS, schools must develop RtI procedures in grades K through 4, featuring: 
 

⚫ School-wide screening to detect areas of academic delay 
⚫ Use of those data to identify students who are in need of intervention 
⚫ The establishment of formal intervention programming for students who are in need of 

intervention 
⚫ Implementation of interventions that are evidence-based 
⚫ A model of intervention implementation that increases with intensity 
⚫ A method of using student progress-monitoring data to inform decisions about the type 

of interventions that should be provided 
⚫ Decision-making policies and procedures 

 
In the table below, you will find the Part 100 or Part 200 citations from which this concise 
description is adapted.  These citations are for your reference.  
 
CR 100.2 (ii) A school district's process to determine if a student responds to 

scientific, research-based instruction shall include the following 
minimum requirements: 

⚫ instruction matched to student need with increasingly 
intensive levels of targeted intervention and instruction for 
students who do not make satisfactory progress in their levels 
of performance and/or in their rate of learning to meet age- or 
grade-level standards; 

⚫ repeated assessments of student achievement which should 
include curriculum measures to determine if interventions are 
resulting in student progress toward age- or grade-level 
standards; 

⚫ appropriate instruction delivered to all students in the general 
education class by qualified personnel; 
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⚫ appropriate instruction in reading shall mean scientific 
research-based reading programs that include explicit and 
systematic instruction in phonemic awareness, phonics, 
vocabulary development, reading fluency (including oral 
reading skills) and reading comprehensive strategies; 

⚫ screenings applied to all students in the class to identify those 
students who are not making academic progress at expected 
rates; 

⚫ the application of information about the student's response to 
intervention to make educational decisions about changes in 
goals, instruction and/or services, and the decision to make a 
referral for special education programs and/or services; and 

CR 100.2 (ii) Written notification to the parents when the student requires an 
intervention beyond that provided to all students in the general 
education classroom that provides information about: 

⚫ the amount and nature of student performance data that will 
be collected and the general education services that will be 
provided pursuant to paragraph (2) of this subdivision; 

 
 

CR 100.2 (ii) A school district shall select and define the specific structure and 
components of the response to intervention program, including, but 
not limited to, the criteria for determining the levels of intervention 
to be provided to students, the types of interventions, the amount 
and nature of student performance data to be collected and the 
manner and frequency for progress monitoring. 
 
A school district shall take appropriate steps to ensure that staff 
have the knowledge and skills necessary to implement a response to 
intervention program and that such program is implemented 
consistent with paragraph (2) of this subdivision. 
 

CR 117.3 (d) Diagnostic Screening 
⚫ Screening in literacy, math, motor and cognitive development 
⚫ Determination that explicit and valid instruction is being used  
⚫ Progress monitoring  
⚫ Instruction designed to assist students “with increasing levels 

of targeted intervention and instruction” 
 

CR 200.2 (b) (7) Each board of education or board of trustees shall adopt written 
policy that establishes administrative practices and procedures: 

⚫ for implementing school-wide approaches, which may include 
a response to intervention process pursuant to section 
100.2(ii) of this Title, and pre-referral interventions in order to 
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remediate a student’s performance prior to referral for special 
education;  

 
Evaluation- 200.4 (j) 
(1); (j) (3); (j) (4) 

⚫ Must consider evidence that underachievement is not due to 
lack of appropriate instruction; data should provide evidence 
of adequate instruction; data should provide evidence of 
multiple assessments 

⚫ Student does not make “sufficient” response to intervention 
⚫ Districts cannot consider severe discrepancy in the domain of 

reading (reading LD eligibility) K-4 following 7/1/2012 
 

 

 
 
 
 
 

 
 

 

 

 

 

 
 
 

 
 
 
 
 

21 
 



 

 
Appendix C - Guidance to Districts Implementing RtI Mandates 

 
In 2010, NYS published an RtI Guidance Document, which highlighted the essential components 
of RtI models in accordance with best practices and NYS mandates. However, though the NYS 
Guidance Document is fairly comprehensive, research driven, and well-authored, the document 
does not tell districts “how” to design their models and does not make explicit requirements as 
to how models should be structured across all districts in the state.  Some aspects of RtI model 
design, including guidelines for benchmarking, progress monitoring, and intervention provision, 
are clearly presented with specific guidelines discussed, however, states most often leave it up 
to individual districts to design an approach, in accordance with best practices, that meets their 
needs as an institution.  It is very clear in the NYS RtI Guidance Document that both 
standard-protocol and problem-solving RtI models are discussed, that there must be clear 
schedules for benchmarking and progress monitoring, that only certain tools are acceptable for 
benchmarking and progress monitoring, and that progress monitoring and intervention 
provision must exist along particular schedules for students identified as at-risk.  
 
The NYS RtI Guidance Document may be found by following this link: 
http://www.p12.nysed.gov/specialed/RTI/guidance-oct10.pdf .  Any administrator, educator, or 
school psychologist intimately involved in the RtI planning or implementation process is 
encouraged to read the document in full.  
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Appendix D - IST Referral Form 
 
 

Fricano IST Referral Form:  
https://docs.google.com/forms/d/1DdbUWjAarTyWTZOyXqa6XfYRunIwRxxzxsHy8u3c938/edit 
 

Regan Intermediate IST Referral Form: 
https://docs.google.com/forms/d/1E4TFoTXp0BfxKIybtq4YGDSMHmN-wNg9I59d-OCVbSg/form
restricted?edit_requested=true 
 

Middle School IST Referral Form: 
https://docs.google.com/forms/d/1ab0pJBduq_cjOAkwQvPEO9bToTEtbdR1wV1RbHXrofo/view
form?edit_requested=true 
 

High School IST Referral Form: 
https://docs.google.com/forms/d/1ad2fh3mnEz0PKotd31lVhrgx3isZ5*T0ybtT4FCES0U/viewfor
m?edit_requested=true 
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